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Welcoming Comments

Welcome from the Universitv President

It is my great pleasure to extend a wafin welcome to all of
you who are attending the First Extensive Reading World
Congress here on our campus. We at Kyoto Sangyo
University have always recognized the importance of inter-
nationalization and cross-cultural communication which is
one of the primary pu{poses of leaming a foreign language.
This, in fact, was one of the three ideals upon which this
university was founded almost 50 years ago. We are proud
of the fact that we offer cowses in a wide variety of
languages including Arabic, Chinese, English, French,
German, lndonesian, Korean, Russian, Sanskrit, Spanish

and Vietnamese.

We are equally proud of the fact that Kyoto Sangyo University has applied an
extensive reading approach for over twenty years and has a library that fully supports
its application to language learning.

It is therefore meaningful, indeed, that we host a congress such as this, which is

intemationally recognized and is academically quite relevant to our ideal. I am

confident that this congress will provide all of the participants with further academic

stimuli and chances to exchange their views with colleagues from within Japan and
overseas.

The resources of Kyoto Sangyo University are at your disposal in order to make this
congress a success. I hope that all of the participants will be able to take back
something from this congress which can be further nurtured, polished and utilized in
your own classroom teaching and research, and eventually for more effective
intercultural communication.

Ichiro Fujioka
President, Kyoto Sangyo University
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Welcome from the Chair of the Extensive Reading Foundation

It is with the great pleasure that I welcome you to the First
Extensive Reading World Congress, sponsored by the
Extensive Reading Foundation (ERF). It is the first
international congress focusing specifically on extensive
reading. As such, it is both a new venture and a recognition
of the important role that extensive reading can play in
leaming a foreign language. The field of extensive reading
has grown rapidly in the past ten years. The ERF is pleased
and proud to have played a part in increasing awareness of
extensive readine.

The Congress promises to be an outstanding event. The presentations deal with
ground-breaking research and pedagogic practices. I hope that the World Congress
will inform and inspire your own work in extensive reading.

Richard R Day Ph.D.
Professor, University of Hawai'i at Manoa

Chair, Extensive Reading Foundation
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Welcome from the ERWCI Congress Chair

Welcome to the First Extensive Reading Congress! It is
my privilege to host this first event on the campus of
Kyoto Sangyo University, where extensive reading has
played a significant part in the curriculum for the students
majoring in English for over 20 years. Recently however,
thanks to the development of the MoodleReader program
we can claim that virtually all of 3000+ entering students
each year experience Extensive Reading as an adjunct to
their English courses. By the year 2073, more than 6000
students each year will be harvesting the benefits of the ER
approach.

Considering the interest that Extensive Reading has generated over the past few years,

one might *y tttut this Congress is considerably overdue. I hope that this event will

help de?rne dxtensive Reading as a formal discipline within the overall framework of

second language teaching and learning.

I hope that you will find some of the over 150 sessions useful for improving your

own school;s curriculum and that the Congress will provide you with a valuable

opportunity to network with colleagues from around the world'

I would like to take this opportunity to thank the administration of Kyoto Sangyo

university for generously altowing us to use its facilities free of charge, the

organizing.o--itt..r of the JALT ER SIG and the Japan Extensive Reading

Association (JERA) for their selfless support of the Congress as well as those on the

Executive Board of the Extensive Reading Foundation who have helped with varlous

aspects ofthe planning despite their inability to be physically present'

Finally, I sincerely hope that this event is merely the first of a series of biennial or

trienn-ial events to be held at various locations around the world. Which of you' I

wonder. will step forward to host ERWC2?

Thomas N Robb, Ph.D.
Professor, Kyoto Sangyo University

Chair, The First Extensive Reading World Congress
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The Bxtensive Reading Foundation

The Extensive Reading Foundation (ERF) is a not-for-profit, charitable organization
whose purpose is to support and promote extensive reading. The ERF is proud to
announce the following initiatives at this congress. Details of these projects are
available at http://erfoundation.org.

The 2011 Language Learner Literature Awards
These annual awards for the best graded readers published in the previous year will
be announced at the banquet.

The ERF Guide to Extensive Reading
The ERF has written a free to download and distribute guide to extensive reading. It
is available at http : //erfoundation. org/ERF_Guide.pdf.

The ERF Graded Reader List (Sunday 17:45 in Room 5321)
The Extensive Reading Foundation has developed a comprehensive, searchable,
downloadable database ofdata about current and out-of-print graded readers. The list
includes information about each title from its title, author, publisher, ISBN numbers,
book length, headwords, ERF level, and much more information. The list is available
at https://sites. google.com/site/erfgrlist/

The ERF Online Placement Test (Sunday 9:30 in Room 403)
This is an online placement test designed to match the learners' fluent reading ability
with their ERF reading level. This project is a work-in-progress currently in beta
format.

The ERFYouTube http ://www.youtube. com/user/TheErfoundation

ERF Facebook page: http://goo.gllAmsel

Appreciation
The ERF wish to thank the following publishers for the support with some of these
projects; Cambridge University Press; Heinle Cengage, Macmillan, Oxford Uni-
versity Press and Penguin.
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Monday,5 September2011 15:30pm-16:20pm 

Monday, 5 September 2011, 15:30 pm- 16:20 pm Bldg. 11, Room 403 , 

(302) PANEL DISCUSSION: Approaches to implementing Extensive Reading 
under difficult circumstances-- ERWCl scholarship recipients 
SepidehALAVI, CHAU Meng Huat, HE Mu, Leonardi Lucky KURINIAWAN, Geruel 
RIVADENIERA 

The EWRCl scholarship recipients will explore implementations of Extensive Reading in their particular 
context, seeking out points of commonality and sharing their solutions to implementating an extensive 
reading program under adverse conditions. 

Monday, 5 September 2011, 15:30 pm- 16:20 pm Room 5404 

(123) Reading in the Digital Age: New Classroom Approaches 
Peter MCDONALD 

With the increasing number of digital-based texts used in reading classrooms there is a clear need to improve 
digital literacy among both teachers and students. However, digital texts may be more difficult to understand 
than has been accounted for in existing educational research because digital texts combine written texts (the 
written mode) or spoken texts (the spoken mode) with visuals and/or music. These new texts, which systemic 
functional grammar researchers call multi-modal texts, require new classroom approaches. This presentation 
will summarize this research and give practical examples of what these new approaches might be. 

Directions for the Future 
David R HILL, University of Edinburgh 

William GRABE, Northern Arizona University 
Richard R DAY, University ofHawai'i 

Joeng-Ryeol KIM, Korea National University of Education 
Paul NATION, Victoria University of Wellington 

The plenary and featured speakers will start off with their observatons gained during the two days of the 
Congress, followed by an open discussion with the audience. At the closing, there will be a book giveaway 
of books donated by the exhibitors. 
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Approaches to lmplementing Extensive Reading under Difficult

Clrcumstances: ERWCl Scholarship Recipients
Sepideh ALAVI, HE Mu*, Leonardi Lucky KUIUNIAWAN**, Geruel RIVADENIEITA***

Shiraz University, lran

salavi(4rrose.sh i raz|l.ac.ir
*Hong Kong Polytechnic University, Hong Kong

li ly'.he@,connect.polyu.h k
** Polytechnic of Ubaya, Indonesia

leonardi lk3c@gmai ).com
*** Merlion Intemational School, Surabaya, Indonesia

geruel1212(4,yah0o.c0m
Alr!,,5, Hc. M., Kurnriarran,l. ] ., &Rivadcniera, G. (2012). App.oa.hes to nnpbmenting E\tensive Read i ng u nder di ffi.u lt circu msla rc.s: IRWC l

..hoLirshif .f.ipturts Er,otsirx R.adint world Cot8r.$?&rc.dingr t, 15J8.

The [\,VRCl scl'tolarship recipients explored implementations of Extensive R€ading (ER) in their particular contcxts,

st-ekiDg out points of commonality and sharing their sohrtions to apply an ER program under adverse conditions.

Sepideh Alavi (PhD) is an assistant professor from

Sh i raz  Un i ve rs i t y ,  I r an .  She  has  been  us ing  t he

Nloodlelleader to improve the reading habits of her

students and involve them in a more "extensive" ER

program for about a year. During her talk, she pointed

out the challenges she faced when implementing ER

through the MoodleReader within a curdculum with

r ralhFr trJdiLi,rnal predisposit ion.

Al Shiraz University, ER is only assigned to

Erlilish languafie and literatute majols. The program

mail l lv consists of three or four pre-detelmined

graded readers assigned to al l  students, each to be

read in o period of four weeks. After each book is

read, a 30-i tetn quiz is administered the score of

r'hich comprises l0''i, o{ the firal sL.ore, (the remaining

bcing allocatcd to midtcrm and tinalintcnsive reading

e\ams). Such a program does not comply with the

rtr les of real ER, put forward by severa] scholars;

the number oi books read during the semester is

too small ,  the t ime between tests is too long and

all  students read the same book disregarding their

reading 1evel. Using the MoodleReader appeared to

be 3 good alternative to the traditional program and a

practical solution fbr these issues. lt was not without

its problems though.
-lhese 

problems and how they weie tackled were

brieflv discr.rssed in ierms of thc four kcy elements of a

language lcarning sitrlationi contexL textbook, teacher

and the students.

First Extensive Reading Wortd Congress

Context
The MoodleReader is a highly computerized program

requil ing suff icient computer l i teracy on the part

of the instructor and students. l t  assumes high-

performance computers and high-speed internet

connectivitt all of which can be difficult to provide

in small schools and universities. Nevedlteless, it .an

be used with limited equipment and lacilities if small

numbers of students are involved. In addition. using

the program is not limited to school hourc, so users

can access the website through additior-ral resources

out of the school.

Textbooks

Ano the r  p re - requ i s i t e  f o r  imp lemen t i ng  t he

MoodleReader is a sufficiently large library of graded

readers with enough titles for every student and every

level. This could be costly and difficult to assemble,

maintair! and accommodate. These problems can be

solved by starting with a small collection of books in a

single shelf ilr the teachers' room and asking studerlts

to help with the book-keeping and to donate a book

they have bought and read, if they can. Approaching

pub l i she rs  and  ask ing  t hem to  con t r i bu te  can

sometimes be very helpful tool

Teachers and Students

To teach EIl ,  teachers should be extensive readers

t h e m s e l v e s .  T h e y  a l s o  n e e d  t o  b e  m o t i v a t e d

)
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enough to spend t ime learning how to work with

tbe  L {ood le reade r .  Cons ide r i ng  t he i r  a l r eady

overrvhelming teaching load, rnany teachers are

nol very enthusiastic about implementing an ER

prog ram \ "h i ch  can  pu t  ex t ra  demands  on  t he i r

time. I-lolding \a'orkshops for fea.hers can help make

the process easier, and arcate intelest. Students

themselves can be a chdllenge too. Until they get used

to the MooclleReader, the teachers should prepare

thcmselves for a great deal of explanation about how

good it is, how it works dnd ho.h'the possible problems

thal corne up could be so]r'ed. The teachers' patience

is lhe kev to solving this problem. Once the students

learn the ropes, problems wil l  be minimized. Later

on, more experienced students could even teach the

ne\,vcorners how to use the MoodleReader, allowing

ihc teacher to cnjoy this fully conrputcdzed softwarc

to thc most.

Li ly Mu He is a PhD Candidate at Hong Kong

Polytechnic University. She spoke about NMET: A

great challenge a d opportunity for ER in Chinese

senior high schools.

Tl.re Natjorlal Mairiculation Erglish Test (NMET)

in mninland China is the univcrsity entrance tcst

of Engiish for the whole country. The test assesses

the tesf-takers' English language abilit, and the test

scores are use.l for Llniversity admissions decisions

together ! \ ' i th the scores from university entrance

tests in allother three to six secondary school subiects.

Millions of senior scltool graduates who wish to gain

c.trancc to Chjncsc ulliversities and higher cducation

institutions are requirttd to take the NN{nT annually

on June 8.

Ilacause of its importance, NME'I exerts a strong

and also clirect \,vash-back effect on classroom teaching

and lcarrlirlg r'n additiorl to its long-tcrm influence on

the Chinese society the secondary education system,

schools, leachers, studel ' ] ts, and their parents. The

curriculum and teaching content is organized based

on 1r.hat is tested and how it  is tested in NMEI For

exarnple. reading is taught in the multiple-choice (N{C)

Iormat in schools because the MC format is extensively

ndopted in NMET. As many practitjoners believe, the

r!'ading activities suggested ir1 the textbooks such as
'lkinrniing and scanning" are seldom used. Teachers,

principals and even eduaation departments on various

lcvcls arc no less inflrrenced by NMET, becaltse their

performance is largely evaluated by the students'

First Extensrve Reading Wo d Congress 16

scores in NMET.

Thereforq it is easilv understandable that English

language teaching in mainland China is heavi ly

exam-oriented. If failing to coivince the stake-holders

of NMET that ER is effective in improving students'

English language proficiency and their scores irr

NMET the ER practi t ioners can hardly gain a.hance

to implement EII in schools or motivate the students to

read.

From one perspective/ NME'I is the biggest

challenge for ER in the Chinese senior high school

sett ing. From another perspective, there is a great

opportunity for ER in mainland China as the recent

development in NMET provides favorable conditions

foi the boom of ER in this context. Take the NMET

(Shanghai version) as an example. Since 2004, the

comrnittee of NMET (Shanghai version) has showed

a tendency to increase the proportion of reading in

the exam. Since 200t the proportion of marks that

leading accounts for has been the biggest among all

the subsections. ln 2008, cloze tests were integrated

into reading comprehension rather than being an

independent subsection. Thus, reading has occupied

one third of the total malks. I l - l  addit ion to this

steady increase, the committee has hinted at further

increasing the marks allocated to reading in this high-

stakes exam.

Other progress was made in the test format.

Up to 2005, an overwhelming majority (at least 857.)

of the items in Paper One were multiple-choice and

blank-filling items, and for the reading section, the

percentage was 100olo. ln 2008, a new test format,

Q&A, was added to the reading section. In the reading

comprehension section, there are five passages. The

first thiee passag€s are for comprehension questions.

After reading each of the f irst three passages/

candidates are requested to ans\,r 'er three to four

questions in a four-option mult iple-choice format

according to their understanding of their passage.

The fourth passage is divided into five paragraphs.

Candidates arc required to choosc f ivc suitable

sub-headings for the five paragraphs/ one for each

paragrapb from the six options provided. For the last

passage. the candiddtes are reque<ted to ans\\ 'er Iour

questions based on the passage in their own words.

No possible answers will be presented in a multiple"

choice format.

The change in both proportion and test format

Kyolo 2011 Prcceedings
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of reading in NMET is a strong st imulus for the

development of lltl. In the past decades, there have

been numerous stLtdies oa the signif icance of ER.

IJoth successful and unsuccessful experience gained

trorn this body of lesearch.an also be applied b the

English lnnguage teaching and learning in mainland

Ch ina .

Leonardi Lucky Kurniawan teaches English at the

Itrlvtechr-ric ot' Ubaya, lndonesia, which is a private

higher eclrrcation inst i tut iolr offerin! i  three-year

vocal ional programs.

Manv of the studetlts have poor reading habits

and ale sk)w readers (e!en in L1). Despite the number

o f  yea rs  t hev  have  spen t  l ea rn ing  Eng l i sh ,  t hey

have ver,v low vocabulaty levels ( less than 1000

n ords). l hey have very little opportunity to practice

using En{i l ish oulside the €lassloom and have a lot

oi dif f i .ul ty expressing themselves i  spoken and

u,r;tter1 English. ln view of these facts, the Extensive

Ileacling approach has been implemented in the past

lew years, aimin€i nt increasing the students English

l irnguage ski l ls bv irnproving fheir att i tude toward

Enlllish language learning through an ER program,

and providing an enjoyable and motivating way

1() incrense the students' language input, which is

frrndanrental to the development of their language

ski l ls.

Students' Response lo an Extensive Reading
Program

Before I introduced an EIt program, I told the students

the goals of the program. Then I continued explaining

!,!'hat ive were going to do in the EII program, why we

adopted i t  in the curr iculum and how they could get

the most out of the progftm. Before assigning readinS;

ffaterials, I  gave them Nation's vocabll lary test in

r)rder to figure out each student's vocabr.rlary level.

Redliz;ng that the st lrdents have bad reading habits,

I had to teach them the techniques for speed reading

and give them speed reading exeicises. In all classes

I taught, the studerfs responded enthusiastically, and

85% of them enjoyed graded readers because they are

easy to read and interesting (having colorful pictures).

They admjtted they had no trouble understanding the

material and were eager to read more books of their

interest.

Problems in Extending the Use of the ER
Program

To be successful,  an ER program must be careful ly

planned and well prepared. lt is vital to ensure that

everyone - students, teachers, administrators, and

maybe even parents - is involved in the setting up and

all the people involved understand \ rhat tlre goals and

the objectives are.

ln my opinion, the key issue is how to adapt tlle

ER approach to students' attitudes, jnterests, abilities,

and goals. Students are usually busv people and

claim that they may not have much time tbr reading.

Many of them have had trauhatic experience learnilr€l

English and strongly beljeve that learning English is

complicated and impossible for them. Comnunicating

the benefit of ER alone may not be sufficient for them

then. Many students have also sever read a r.vhole

book in Engljsh or do not l ike reading at al l ,  and

so may be reluctant to read even if they knolv it is

good for tl.Iem. A lot o{ students also prefer watching

movies to reading books. Sorne would rathe. spend

their tine reading comics than reading books. For this

reason, the ER was introduced "step-by-step" so as

not to ovetwhelm the students initially. "Start small

and simple" was our motto whetl first setting up thc

program.

There are other important problems such as

financial investment, resource managenlent and

logistics. FortLlnately, we managed to convjnce the

administrators to make f inal decisions through

discussions and negotiations.

Geruel de Ramos Rivadeneira is fhe head oI the

English Department, Merl ion International School,

Surabaya, Indonesia. He talked about challenges in the

implementation of Extensive Reading in the primary

level.

While reading is at the core of the Primary

language education curriculum, ER finds it difficult

to find its supposedly important place in the array of

approaches through which reading skills are taught

and developed in Primary schools. Various challenges

are facing advocates of this approach in spite of

volumes of researches supporting its claim b be the

"magic carpet to language learning". Misconceptions

about ER, lack of enough information about i t  and

its potential clash w,i th other language teaching

techniques are among the plethora of obstacles
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t l rat mnke ER an un\^, 'elcome jdea in many Primary

scl'rools.

The Misconception

Many teachers and even school managers look at

ER in many different n'ays. More often than not, the

vicr ,s are rather skewed to the negative side. They

thorEht ihat jt is a nerv approach and, being new, it

is something \^, 'hich is di{f icult  to implement. This

hisconception alone' rnai<€s lhem drop ER at the veiy

begjnning of its conception ra.hen it is pr.oposed as a

proSram il1 lhe school. The misconception gives birth

to nore negative thoughts about i t  and in the end i t

is nret \,vith frowning faces rather than enthusiasm

on hn$' it could revolutionize language teaching and

lcarning ir1 the school.

The Lack of Information

I he lack of informatiol is often a ptecursot to the

rnisconceptiol about ER. ER is hardly a part of the

pre-service language teaching curr icuium in most

teacher education institutions all over the world. This

is the very aeason why even teachels who majored

in Etrgl ish Language teaching are not conversant

about ER. Therefbrq when ER is mentioned, teachers

respond with a blank face having heard about it for

the vcry first time.

The Clash with other Language Teaching
Strategies

EIl, with its impressive claim, becomes a threat to the

power play of existing language teaching strategies

dominating in Primary schools. These strategies have

establ ished their roots in the school curr iculum, so

teachers {ind it difficult to ac.ommodate ER even as

a supplen1entarv reading program. With teachers

alreaclv being used to certain language teaching

strategies, the introduction of EII ushers in a threat

k] rtJrat has been prevalent in the school's system of

teaching and leaining.

Conclusion

lVhile challenges are real, it does not mean that it is

impossibLe to impLenlent ER in Pi imary schools. I t

Drny lakc soDre time for its bcnefits to bc recognized,

but pcrsistent cfforts of teacher advocates will have a

gre.rter cffe(t on ho\^ i t  can bc viewed vcry favordbly

by all stakeholders of Primary education.
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