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Introduction 

The COVID-19 pandemic has significantly impacted the health, economic, and education 
sectors. Schools and universities worldwide, including in Indonesia, have had to change their 
education and learning process from an in-class to an online system. Online learning is 
organized to comply with the government’s efforts to mitigate the spread of COVID-19 in 
Indonesia (Sadikin & Hamidah, 2020). In particular, changing university learning and 
instruction systems has required an extended adaptation period. From March 2020 to March 
2021, many educators and students still reported difficulties in self-adjustment due to 
technological factors or overwhelming workloads (Anthony, 2019; Atmojo et al., 2020; 
Irawati & Jonatan, 2020; Martin et al., 2019; Rasmitadila et al., 2020). 

The online learning situation has begun to cause psychological impacts on students, 
stemming from network connection problems, limitations in working on group projects, 
delivery of materials deemed not as clear as in-class instructions, changes in academic 
scheduling, and an overwhelming amount of coursework. These problems have caused 
psychological distress among students (Fauziyyah et al., 2021; Kartika, 2020) and might lead 
to mental health problems (Chen & Lucock, 2022; Holmes et al., 2020). Mental health is a 
state of wellbeing where individuals are aware of their abilities, work productively, and 
contribute to society when facing problems (Johan et al., 2022). The main factors that cause 
low levels of wellbeing among students are social isolation and distancing (Li et al., 2021), 
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wherein students feel unable to connect with friends and families, lose a sense of autonomy, 
experience doubt, and become more sensitive (Meo et al., 2020). 

A previous study found that 29% of students have depression, 70% have anxiety, and 
46% have stress during online learning (Maulana, 2021). Anxiety is a negative emotional 
state that emerges from intuition and somatic tension, indicated by increased heart rate (Ewell 
et al., 2022). Anxiety could adversely impact students’ learning outcomes, related to reduced 
capacity to concentrate on learning, decreased memory functions, and even reduced capacity 
to analyze problems (Hasanah et al., 2020).  

Stress is a relationship between an individual and the environment that an individual 
evaluates to exceed their resources (von Keyserlingk et al., 2022). When various problems 
emerge and are not handled promptly, this could cause cognitive disruptions and create 
tensions that could lead to stress (Biggs et al., 2017). Students face various forms of physical 
irritation in their online learning process, including disruption in sleep patterns, headaches, 
restlessness, irritability, and physical fatigue. All these symptoms emerge as a response to the 
stress faced by the students (Muslim, 2020; Wahyuni, 2018). 

If the various disruptions the students face are not handled promptly, another 
psychological problem could occur, i.e., depression. Depression is an invisible disease in 
which individuals do not realize they have a problem (Sulistyorini & Sabarisman, 2017). For 
some, depression is seen as a problem related to an individual’s faith, and not requiring 
professional help (i.e., from a psychologist or psychiatrist) causes 80% of depression cases 
not to get the right and adequate help (Babicka-Wirkus et al., 2021; Singh et al., 2020).  

During the COVID-19 pandemic, the depression levels faced by university students 
have increased compared to normal conditions (Hasanah et al., 2020). Many depression cases 
among students are not adequately identified because universities are not conducting the 
correct measures for depression for their students (Lopes & Nihei, 2021). A study found 
several reactions that may emerge when students face depression, including continually 
crying, skipping class, and self-isolating without knowing why they feel depressed (Kamble 
& Minchekar, 2018). Additionally, individuals facing depression tend to display feelings of 
sadness, failure, and worthlessness, as well as the tendency to retract themselves from others 
and their environment (Sulistyorini & Sabarisman, 2017). 

Online learning has been found to create an uncomfortable situation among students. 
Moreover, it also has the potential to trigger psychological distress due to the pressure related 
to academic performance and achievement. Several external factors could trigger stress in 
student learning, including the pressure to achieve, non-interactive teaching methods, and an 
overwhelming amount of homework and assignments (Qalbu, 2018). In addition to these 
external factors, internal factors could trigger stress in learning, including self-efficacy, 
hardiness, optimism, achievement motivation, procrastination, and personality types (Sutjiato 
et al., 2015; Yusuf & Yusuf, 2020). Several studies suggested that students’ success in the 
education process is determined, such as self-regulated learning (Fasikhah & Fatimah, 2013; 
Kristiyani, 2016; Latipah, 2010; Sutikno, 2016). Self-regulated learning is the main 
determining factor for success in online learning, wherein independence is the main trait 
demanded by online learning (Barnard et al., 2009). Furthermore, previous studies also found 
that self-regulated learning could affect students’ emotional states, which could help them 
find solutions for their academic problems in their effort to improve academic performance 
(Latipah, 2010; Qalbu, 2018). 

Self-regulated learning uses metacognition, motivation, emotions, and behavior in the 
learning process (Panadero, 2017). Students still strive to perform and achieve optimal results 
during online learning, which could be influenced by self-regulated learning to achieve their 
life goals despite continually adapting to the online learning process. For students, self-
regulated learning may inculcate the capacity to determine their directions for learning, the 
ability to recognize interests and talents according to the learning materials, the skills to make 
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learning more interesting and fun, as well as the capacity to face uncertain, scary, and 
confusing, or disappointing situations (Nadhif & Rohmatika, 2020).  

In various learning contexts (e.g., offline, online, or blended), self-regulated learning 
among students is needed as a proactive process in the ever-changing learning environment 
(Zimmerman, 2008). When students demonstrate low levels of self-regulated learning, failure 
in completing assignments in online learning may occur frequently. Nevertheless, students' 
ability in regulated learning will have positive impacts and has high performance in learning 
(Nadhif & Rohmatika, 2020). However, psychological distress could emerge when the 
assignment burden is high, and the students fail to complete their tasks. Psychological distress 
issues mostly happen from personal and environmental pressures in online learning and could 
affect students' wellbeing, which may worsen procrastination and make students lose their 
focus on learning (Li et al., 2021; Shostak et al., 2021). Therefore, this study aimed to explain 
the role of self-regulated learning when psychological distress occurs among university 
students in their online learning process during the COVID-19 pandemic, as different results 
are found from previous studies in different countries (Shostak et al., 2021). So, the study 
hypothesizes that there is a negative relationship between self-regulated learning and 
psychological distress. Besides that, this study also analyzes the different classes of 
psychological distress, whereas several students had experienced in-class learning and 
changed to the online system. 

Method 

Research Design 

This quantitative correlational study was conducted using the survey technique for collecting 
data. Two variables were observed in the study, i.e., self-regulated learning as the independent 
variable and psychological distress as the dependent variable, which consists of anxiety, 
stress, and depression. 

Participants 

The study involved 416 participants (138 males and 278 females), with ages ranging from 17 
to 21 years (M=19.90, SD=.99). The determination of the total participants was obtained by 
Slovin’s sample formula (α error probability = .05) with minimum participants 385 people. 
The research was conducted between June and September 2021 on active students of 
Universitas Surabaya from seven faculties (i.e., Pharmacy, Law, Business and Economics, 
Psychology, Engineering, Biotechnology, Creative Industry, and Medicine). The sampling 
technique utilized was nonrandom sampling – accidental sampling, i.e., each student who met 
the research criteria could participate in the study. All participants completed informed 
consent forms and expressed willingness to participate in this study. All data were collected 
through online questionnaires (Google Forms) distributed to undergraduate students. 

Table 1 shows that most of the students in this study came from business and 

economics, law, and psychology faculties, mainly from the 2018 to 2020 cohorts. 

Additionally, most students (92%) reported stress in online learning for 0 - 7 months after 

being engaged in online learning. 50.7% of the participants are still motivated by online 

learning, mainly from the desire to reach one’s dreams and the desire for achievement. For 

most of the students, their strategies to cope with stress included resting or doing something 

that they enjoyed. 
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Table 1 

Demographic Data of Participants 

Characteristics  N % 

Sex Male 138 33.17 

 Female 278 66.83 

Age 17 1 .2 

 18 36 8.7 

 19 110 26.4 

 20 124 29.8 

 21 145 34.9 

Faculty Pharmacy 36 8.7 

 Law 82 19.7 

 Business and Economics 92 22.1 

 Psychology 80 19.2 

 Engineering 50 12.0 

 Biotechnology 35 8.4 

 Creative Industry 34 8.2 

 Medicine 7 1.7 

Year of study 1st year 119 28.6 

 2nd year 128 30.8 

 3rd year 143 34.4 

 4th year 26 6.3 

Experiencing 

stress in online 

learning 

Yes 386 92.8 

No 30 7.2 

Duration of 

students’ stress 

while engaging 

in online 

learning 

0-3 months 114 27.4 

4-7 months 158 38.0 

8-11 months 69 16.6 

12-15 months 45 10.8 

Not experiencing stress 30 7.2 

Desire to learn 

while in online 

learning 

Yes 211 50.7 

No 41 9.9 

Maybe 164 39.4 

Reasons 

motivating 

students to 

learn online 

(may choose 

more than one) 

Desire to reach one’s dream 313 39.08 

Desire for achievement 236 29.46 

Demands from family 101 12.61 

Formality 82 10.24 

Unknown 8 1.00 

Other 61 7.61 

Stress coping 

strategies (may 

choose more 

than one) 

Doing something that one enjoys (playing games, 

watching film/ drama, sports) 
492 36.36 

Rest (sleep, leaving the tasks/ learning for a while, 

engaging in social media) 
597 44.12 

“Me” time (eating, chatting with friends or families, 

taking care of one’s own needs) 
220 16.26 

Giving up (leaving the tasks without completing them, 

copying from friends) 
39 2.89 

Expressing emotions (crying, contemplating) 5 .37 

 

Instruments 

The first instrument used in this study was the Depression Anxiety Stress Scale – 21 

items (DASS-21) adapted in a previous study (Muttaqin & Ripa, 2021). This instrument 

measures levels of anxiety, stress, and depression in individuals within one week before 

completing the survey. The scale consists of 21 items measured with a four-point Likert 

Scale (1 = has not occurred to me; 4 = very often occurs to me). An item example included: 
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“I feel difficulty in relaxing.” The discriminating index of items ranges from .435 – .779, 

with alpha Cronbach = .923. DASS-21 is a good psychometric scale for measuring 

depression, anxiety, and stress, whereas each subscale has a specific meaning than others. 

Depression measures the situation, whereas individual experiences self-esteem loss and 

inadequacy to achieve the goal. Anxiety measures the response of individuals when facing 

a situation that makes them feel anxious. Stress measures frustration when an individual 

keeps under tension tolerance conditions (Muttaqin & Ripa, 2021). The score of every 

subscale was calculated by summing up the scores of all items in each subscale. 

The second instrument used to measure the self-regulated learning variable was the 

Online Self-Regulated Questionnaire (OSLQ) developed by a previous researcher (Barnard 

et al., 2009). OSQL was developed for online or blended learning, which has different 

characteristics from online learning. This instrument consisted of six aspects and 24 items, 

using a five-point Likert scale (1=strongly disagree; 5 = strongly agree). An item example 

included: “I set clear goals to help me arrange my learning time during online learning.” The 

discriminating index of items ranges from .310 – .726 with alpha Cronbach = .876. 

Data Analysis 

Before conducting hypothesis testing, the authors conducted tests of assumption, i.e., 

normality and linearity. This study employed Spearman nonparametric correlation tests for 

analyzing the data, using the SPSS application version 21.0 for Windows, as the data were 

not distributed normally. Chi-Square was conducted to explore the difference of each 

subscale based on the study cohort. 

Results 

Table 2 shows the category of each variable. It can be seen all variables are in the moderate 
category, with slightly different trends. 
 

Table 2  
Frequency of Each Variable 

Variable Category N % Variable Category N % 

Self-

regulated 

learning 

Very high 27 6.5 Stress Extremely severe 26 6.3 

High 98 23.6 Severe 118 28.4 

Moderate 182 43.8 Moderate 154 37.0 

Low  74 17.8 Mild  78 18.8 

Very low 35 8.4 Normal 40 9.6 

Anxiety Extremely severe 35 8.4 Depression Extremely severe 46 11.1 

Severe 96 23.1 Severe 78 18.8 

Moderate 137 32.9 Moderate 128 30.8 

Mild  118 28.4 Mild  149 35.8 

Normal 30 7.2 Normal 15 3.6 

 

The average value of students’ self-regulated learning was in the moderate range 
(43.8%), leaning towards high (23.6%). While students’ anxiety level was in the moderate 
range (32.9%), leaning towards mild (28.4%). Moreover, students’ stress level was in the 
moderate range (37.0%), leaning towards severe (28.4%). In comparison, depression was in 
the mild range (35.8%), leaning towards moderate (30.8%). 

The normality test conducted using the Kolmogorov-Smirnov test indicated that all 
variables were not normally distributed (p < .05). The linearity test using curve fit estimates 
yielded p < .05, explaining that both variables have a linear relationship. However, since the 
normality test was not met, a nonparametric – Spearman rank correlation was conducted to 
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test the hypothesis. The result showed that self-regulating learning only correlated with 
depression (rho = -.30, p < 0.05). In comparison, self-regulating learning was not correlated 
with the other two dimensions (see Table 3). 
 
Table 3 
The Results of Spearman Rank Order Correlation 

Variable Self-

regulated 

learning 

Anxiety Stress Depression 

Self-regulated learning     

Anxiety        .01    

Stress       -.05 .72**   

Depression  -.30** .56** .68**  
**p < .01 

 

Table 4 shows the chi-square analysis on each subscale of psychological distress. It 

can be seen only depression has differences (χ2 = 8.75, p < .05), in which the third-year 

students have the highest score of depression than others (M = 228.86). 

 

Table 4 

The Results of Chi-Square 

Characteristics N Mean χ2 p 

Anxiety Year of 

study 

1st year 119 216.06 1.41 .704 

2nd year 128 205.78 

3rd year 143 208.63 

4th year 26 186.58 

Stress Year of 

study 

1st year 119 195.35 4.73 .193 

2nd year 128 207.78 

3rd year 143 224.10 

4th year 26 186.44 

Depression Year of 

study 

1st year 119 186.04 8.75* .033 

2nd year 128 204.04 

3rd year 143 228.86 

4th year 26 221.29 
*p < .05 

Discussion 

The results of this study indicated that self-regulated learning is negatively correlated with 
depression, which means the hypothesis was accepted. Self-regulation learning which is 
students’ capacity to use metacognition, have motivation, and actively participate in the 
learning process (Panadero, 2017), could lead to lower levels of depression. At the same time, 
the result shows that self-regulated learning among students is at a moderate to high level. At 
the same time, depression is at a mild to moderate level. Several studies in various countries 
have found that the prevalence of depression in college students continues to increase (Eller 
et al., 2006; Ibrahim et al., 2012; Reavley & Jorm, 2010), particularly during the COVID-19 
pandemic (Hasanah et al., 2020; Lopes & Nihei, 2021; Sahu, 2020; Sifat, 2021). Students 
with a high level of self-regulated learning tend to demonstrate better performance in learning 
and can better adapt to various changes in learning (Barnard-Brak et al., 2010; Biwer et al., 
2021; Broadbent & Fuller-Tyszkiewicz, 2018; Dörrenbächer & Perels, 2016; Kitsantas et al., 
2008).  
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The adaptation of students supports the assertion that self-regulated learning is one of 
the key predictors of students’ success in learning (Fasikhah & Fatimah, 2013; Kristiyani, 
2016; Latipah, 2010; Sutikno, 2016), particularly in online learning that demands students’ 
autonomy (Barnard et al., 2009). Self-regulated learning allows students to identify their 
direction for learning, understand their talents and interests through the learning materials, 
make the learning more interesting, challenging, and fun, and avoid uncertainty, confusion, 
and disappointment (Latipah, 2010; Nadhif & Rohmatika, 2020). Students with low self-
regulated learning tend to face problems related to the pressure for achievement, lack of 
interactivity in instruction, increasing burden of coursework (Fawaz & Samaha, 2021; Qalbu, 
2018), low levels of support from friends and family (Fawaz & Samaha, 2021; van Harmelen 
et al., 2016), lack of self-efficacy, hardiness, optimism, achievement motivation, 
procrastination, and personality types (Sutjiato et al., 2015; Yusuf & Yusuf, 2020). All these 
problems make students experience anxiety and depression more easily (Islam et al., 2020). 

It is unavoidable that even though students demonstrated adequate levels of self-
regulated learning, most participants reported that they have experienced stress (92.1%) 
related to online learning, particularly in the first 0 to 7 months of online learning (65.4%). 
Besides that, the previous research found that mental health problems commonly happen at 
17-29 years old (Beiter et al., 2015; Fauziyyah et al., 2021; Romadhona et al., 2021), whereas 
participants in this research aged 19-21 years old. Each individual has self-regulated learning, 
which results in different responses to changes in learning and instructions; some students 
would have difficulty concentrating or exert great effort in the new learning environment self-
adjustment (Li et al., 2021; Schunk & Greene, 2018). As the foundation, the social cognitive 
framework asserted that individuals should interact adequately between personal, behavioral, 
and environmental factors to optimize self-regulated learning. However, in reality, students 
often feel socially isolated and distanced in online learning (Li et al., 2021), unable to connect 
with friends and family, and become more sensitive (Meo et al., 2020). A previous study 
established that students able to adapt to change and choose to learn independently by 
reducing interaction with classmates and instructors have higher self-regulated learning than 
their counterparts (Broadbent & Fuller-Tyszkiewicz, 2018). While online learning during the 
COVID-19 pandemic is not by choice, using self-regulated learning strategies has become a 
crucial matter to consider by all educational institutions (Barak et al., 2016; Broadbent & 
Fuller-Tyszkiewicz, 2018; Delen et al., 2014; Lin & Tsai, 2016) 

Data demographics showed a difference in depression in cohort years, especially in the 
third year of study (M = 228.86), which has the highest mean rank of depression. In 2018, 
students had face-to-face learning, which is teacher-centered learning (focusing exclusively 
on instructions and guidelines from teachers). However, in 2020 the condition changed. 
Online learning is student-centered, whereas tools can carry out student evaluations, and 
students can access information from various documents. Besides that, the quality of learning 
depends on the teachers' level of digital training and teaching style (Gherheș et al., 2021). In 
online learning, students might focus less and miss deadlines for different tasks (Nazarlou, 
2013). 

Students with solid and clear learning objectives, e.g., having a strong desire to reach 
their goals or dreams and desire for achievement (68.54%), tended to have greater resilience 
in online learning. Students with the skills and strategies for self-regulated learning could 
focus on reaching their academic performance (Barnard-Brak et al., 2010). However, 
problems would often occur throughout the online learning process. Network connectivity, 
limitations in completing group assignments, delivery of materials not as straightforward as 
in offline instructions, changes in academic calendar and scheduling, and an overwhelming 
amount of assignments may cause anxiety, stress, and depression for students (Fauziyyah et 
al., 2021; Kartika, 2020).  

Students employ various strategies to reduce their stress levels in online learning, 
including rest, doing things they enjoy, and engaging in “me time” activities. The students 
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prefer to leave the tasks or activities related to learning and do hobbies and sports, giving 
them a chance for oneself to relax and communicate with friends or families. The strategy 
that focuses on problems is usually used by individuals when dealing with various events that 
cause stress and can be controlled (Basith et al., 2021). On the contrary, an individual might 
use emotion-focused coping to reduce the emotional distress associated with a stressful 
situation. In emotion-focused coping, an individual cannot control the situation that is the 
source of the stressor (Bakhtiar & Asriani, 2015).  

The limitation of this research is that researchers only analyze the impact of self-
regulated learning on psychological distress without using other antecedents to give a 
comprehensive perspective of students' psychological distress during online learning and the 
difficulties when adapting. Besides, the data demographic of students' coping strategies 
during the COVID-19 pandemic is not analyzed profoundly. Further research involves life 
satisfaction, general health, teaching technique, and coping strategies during the transition 
period between online learning to face-to-face learning that will impact college students' lives. 

Conclusion 

Online learning during the COVID-19 pandemic impact college students' lives, including 
psychological distress (depression, anxiety, and stress). Depression in a different year of study 
happened, especially for the third year, and mostly had mild to moderate depression. Students' 
capacity to be motivated and actively participate in the learning process impact their 
performance in learning and their ability to adapt to various changes in learning. Self-
regulated learning allows the student to identify the direction for learning, talents, and 
interests through the learning materials, making them easy to adapt to every circumstance. In 
turn, the higher the self-regulated learning, the lower depression among students, and vice 
versa. 

Acknowledgment 

The authors would like to thank the University of Surabaya for the internal grants obtained, 

all students of the University of Surabaya who have been willing to assist in data collection, 

and all the University of Surabaya lecturers who have been willing to distribute the 

questionnaire to their students.  

Declarations  

Author contribution. HWSE designed the research, collected and analyzed the data, and 
wrote the article. JKP conducted the data collection process. 
Funding statement. This research was funded by the Research and Community Service 
Institution (LPPM) of the University of Surabaya. 
Conflict of interest. The authors declare no conflict of interest. 
Additional information. No additional information is available for this paper. 
 

References 

 

Anthony, E. (2019). (Blended) Learning: How traditional best teaching practices impact 

blended elementary classrooms. Journal of Online Learning Research, 5(1), 25–48. 

Atmojo, S. E., Muhtarom, T., & Lukitoaji, B. D. (2020). The level of self-regulated learning 

and self-awareness in science learning in the covid-19 pandemic era. Jurnal Pendidikan 

IPA Indonesia, 9(4), 512–520. https://doi.org/10.15294/jpii.v9i4.25544  

https://doi.org/10.15294/jpii.v9i4.25544


48   

               ISSN 2598-6368 (online) / ISSN 1693-7236 (print) 
  

Elgeka & Pujibudojo (Psychological distress: The role of self-regulated learnung…) 

Babicka-Wirkus, A., Wirkus, L., Stasiak, K., & Kozłowski, P. (2021). University students’ 

strategies of coping with stress during the coronavirus pandemic: Data from Poland. 

PLOS ONE, 16(7), e0255041. https://doi.org/10.1371/journal.pone.0255041  

Bakhtiar, M. I., & Asriani, A. (2015). Efektivitas strategi problem focused coping dan 

emotion focused coping dalam meningkatkan pengelolaan stres siswa di SMA Negeri 

1 Barru [The effectiveness of problem focused coping and emotion focused coping 

strategies in improving student stress management at SMA Negeri 1 Barru]. 

GUIDENA: Jurnal Ilmu Pendidikan, Psikologi, Bimbingan Dan Konseling, 5(2), 69. 

https://doi.org/10.24127/gdn.v5i2.320  

Barak, M., Hussein-Farraj, R., & Dori, Y. J. (2016). On-campus or online: Examining self-

regulation and cognitive transfer skills in different learning settings. International 

Journal of Educational Technology in Higher Education, 13(1), 35. 

https://doi.org/10.1186/s41239-016-0035-9  

Barnard, L., Lan, W. Y., To, Y. M., Paton, V. O., & Lai, S.-L. (2009). Measuring self-

regulation in online and blended learning environments. The Internet and Higher 

Education, 12(1), 1–6. https://doi.org/10.1016/j.iheduc.2008.10.005  

Barnard-Brak, L., Paton, V. O., & Lan, W. Y. (2010). Profiles in self-regulated learning in 

the online learning environment. The International Review of Research in Open and 

Distributed Learning, 11(1), 61–80. https://doi.org/10.19173/irrodl.v11i1.769  

Basith, A., Syahputra, A., Fitriyadi, S., Rosmaiyadi, R., Fitri, F., & Neni Triani, S. (2021). 

Academic stress and coping strategy in relation to academic achievement. Jurnal 

Cakrawala Pendidikan, 40(2), 292–304. https://doi.org/10.21831/cp.v40i2.37155  

Beiter, R., Nash, R., McCrady, M., Rhoades, D., Linscomb, M., Clarahan, M., & Sammut, 

S. (2015). The prevalence and correlates of depression, anxiety, and stress in a sample 

of college students. Journal of Affective Disorders, 173, 90–96. 

https://doi.org/10.1016/j.jad.2014.10.054  

Biggs, A., Brough, P., & Drummond, S. (2017). Lazarus and Folkman’s Psychological Stress 

and Coping Theory. In The Handbook of Stress and Health: A Guide to Research and 

Practice (pp. 351–364). John Wiley & Sons, Ltd. 

https://doi.org/10.1002/9781118993811.ch21  

Biwer, F., Wiradhany, W., oude Egbrink, M., Hospers, H., Wasenitz, S., Jansen, W., & de 

Bruin, A. (2021). Changes and adaptations: How university students self-regulate their 

online learning during the COVID-19 pandemic. Frontiers in Psychology, 12, 1–12. 

https://doi.org/10.3389/fpsyg.2021.642593  

Broadbent, J., & Fuller-Tyszkiewicz, M. (2018). Profiles in self-regulated learning and their 

correlates for online and blended learning students. Educational Technology Research 

and Development, 66(6), 1435–1455. https://doi.org/10.1007/s11423-018-9595-9  

Chen, T., & Lucock, M. (2022). The mental health of university students during the COVID-

19 pandemic: An online survey in the UK. PLOS ONE, 17(1), 1–17. 

https://doi.org/10.1371/journal.pone.0262562  

Delen, E., Liew, J., & Willson, V. (2014). Effects of interactivity and instructional 

scaffolding on learning: Self-regulation in online video-based environments. 

Computers & Education, 78, 312–320. https://doi.org/10.1016/j.compedu.2014.06.018  

Dörrenbächer, L., & Perels, F. (2016). Self-regulated learning profiles in college students: 

Their relationship to achievement, personality, and the effectiveness of an intervention 

https://doi.org/10.1371/journal.pone.0255041
https://doi.org/10.24127/gdn.v5i2.320
https://doi.org/10.1186/s41239-016-0035-9
https://doi.org/10.1016/j.iheduc.2008.10.005
https://doi.org/10.19173/irrodl.v11i1.769
https://doi.org/10.21831/cp.v40i2.37155
https://doi.org/10.1016/j.jad.2014.10.054
https://doi.org/10.1002/9781118993811.ch21
https://doi.org/10.3389/fpsyg.2021.642593
https://doi.org/10.1007/s11423-018-9595-9
https://doi.org/10.1371/journal.pone.0262562
https://doi.org/10.1016/j.compedu.2014.06.018


Humanitas: Indonesian Psychological Journal 49 

 

        Elgeka & Pujibujoyo (Psychological distress: The role of self-regulated learning…)   

to foster self-regulated learning. Learning and Individual Differences, 51, 229–241. 

https://doi.org/10.1016/j.lindif.2016.09.015  

Eller, T., Aluoja, A., Vasar, V., & Veldi, M. (2006). Symptoms of anxiety and depression in 

Estonian medical students with sleep problems. Depression and Anxiety, 23(4), 250–

256. https://doi.org/10.1002/da.20166  

Ewell, S. N., Josefson, C. C., & Ballen, C. J. (2022). Why did students report lower test 

anxiety during the COVID-19 Pandemic? Journal of Microbiology & Biology 

Education, 23(1), 1–11. https://doi.org/10.1128/jmbe.00282-21  

Fasikhah, S. S., & Fatimah, S. (2013). Self-Regulated Learning (SRL) dalam meningkatkan 

prestasi akademik pada mahasiswa [Self-Regulated Learning (SRL) in improving 

academic achievement in students]. Jurnal Ilmiah Psikologi Terapan, 01(01), 145–155. 

Fauziyyah, R., Awinda, R. C., & Besral, B. (2021). Dampak pembelajaran jarak jauh 

terhadap tingkat stres dan kecemasan mahasiswa selama pandemi COVID-19 [The 

impact of distance learning on student stress and anxiety levels during the COVID-19 

pandemic]. Jurnal Biostatistik, Kependudukan, Dan Informatika Kesehatan, 1(2), 113–

123. https://doi.org/10.51181/bikfokes.v1i2.4656  

Fawaz, M., & Samaha, A. (2021). E‐learning: Depression, anxiety, and stress 

symptomatology among Lebanese university students during COVID‐19 quarantine. 

Nursing Forum, 56(1), 52–57. https://doi.org/10.1111/nuf.12521  

Gherheș, V., Stoian, C. E., Fărcașiu, M. A., & Stanici, M. (2021). E-Learning vs. Face-To-

Face Learning: Analyzing students’ preferences and behaviors. Sustainability, 13(8). 

https://doi.org/10.3390/su13084381  

Hasanah, U., Ludiana, L., Immawati, I., & PH, L. (2020). Gambaran psikologis mahasiswa 

dalam proses pembelajaran selama pandemi Covid-19 [Psychological description of 

students in the learning process during pandemic COVID-19]. Jurnal Keperawatan 

Jiwa, 8(3), 299–306. https://doi.org/10.26714/jkj.8.3.2020.299-306  

Holmes, E. A., O’Connor, R. C., Perry, V. H., Tracey, I., Wessely, S., Arseneault, L., 

Ballard, C., Christensen, H., Cohen Silver, R., Everall, I., Ford, T., John, A., Kabir, T., 

King, K., Madan, I., Michie, S., Przybylski, A. K., Shafran, R., Sweeney, A., … 

Bullmore, E. (2020). Multidisciplinary research priorities for the COVID-19 pandemic: 

a call for action for mental health science. The Lancet Psychiatry, 7(6), 547–560. 

https://doi.org/10.1016/S2215-0366(20)30168-1  

Ibrahim, A. K., Kelly, S. J., & Glazebrook, C. (2012). Reliability of a shortened version of 

the Zagazig Depression Scale and prevalence of depression in an Egyptian university 

student sample. Comprehensive Psychiatry, 53(5), 638–647. 

https://doi.org/10.1016/j.comppsych.2011.06.007  

Irawati, D. Y., & Jonatan, J. (2020). Evaluasi kualitas pembelajaran online selama pandemi 

Covid-19: Studi kasus di Fakultas Teknik, Universitas Katolik Darma Cendika 

[Evaluation of the quality of online learning during the Covid-19 pandemic: A case 

study at the Faculty of Engineering, Darma Cendika Catholic University]. Jurnal 

Rekayasa Sistem Industri, 9(2), 135–144. https://doi.org/10.26593/jrsi.v9i2.4014.135-

144  

Islam, Md. A., Barna, S. D., Raihan, H., Khan, Md. N. A., & Hossain, Md. T. (2020). 

Depression and anxiety among university students during the COVID-19 pandemic in 

Bangladesh: A web-based cross-sectional survey. PLOS ONE, 15(8), 1–12. 

https://doi.org/10.1371/journal.pone.0238162  

https://doi.org/10.1016/j.lindif.2016.09.015
https://doi.org/10.1002/da.20166
https://doi.org/10.1128/jmbe.00282-21
https://doi.org/10.51181/bikfokes.v1i2.4656
https://doi.org/10.1111/nuf.12521
https://doi.org/10.3390/su13084381
https://doi.org/10.26714/jkj.8.3.2020.299-306
https://doi.org/10.1016/S2215-0366(20)30168-1
https://doi.org/10.1016/j.comppsych.2011.06.007
https://doi.org/10.26593/jrsi.v9i2.4014.135-144
https://doi.org/10.26593/jrsi.v9i2.4014.135-144
https://doi.org/10.1371/journal.pone.0238162


50   

               ISSN 2598-6368 (online) / ISSN 1693-7236 (print) 
  

Elgeka & Pujibudojo (Psychological distress: The role of self-regulated learnung…) 

Johan, P. A., Usman, A. M., & Widowati, R. (2022). Impact of online learning during Covid-

19 pandemic on the mental health of nursing students. International Journal of Nursing 

and Health Services, 5(1), 38–44. 

Kamble, R. G., & Minchekar, V. S. (2018). Academic stress and depression among college 

students. International Journal of Current Research, 10(12), 76429–76433. 

Kartika, R. (2020). Analisis faktor munculnya gejala stres pada mahasiswa akibat 

pembelajaran jarak jauh di masa pandemi Covid-19 [Factor analysis of the emergence 

of stress symptoms in students due to distance learning during the Covid-19 pandemic]. 

Edukasi Dan Teknologi, 1(2), 107–115. https://doi.org/10.31234/osf.io/nqesb  

Kitsantas, A., Winsler, A., & Huie, F. (2008). Self-regulation and ability predictors of 

academic success during college: A predictive validity study. Journal of Advanced 

Academics, 20(1), 42–68. https://doi.org/10.4219/jaa-2008-867  

Kristiyani, T. (2016). Self Regulated Learning: Konsep, implikasi, dan tantangannya bagi 

siswa di Indonesia [Self Regulated Learning: Concepts, implications, and challenges 

for students in Indonesia]. In Sanata Dharma University Press. 

Latipah, E. (2010). Strategi self regulated learning dan prestasi belajar: Kajian meta analisis 

[Self-regulated learning strategy and learning achievement: A meta-analytic study]. 

Jurnal Psikologi, 37(1), 110–129. 

Li, H., Hafeez, H., & Zaheer, M. A. (2021). COVID-19 and pretentious psychological 

wellbeing of students: A threat to educational sustainability. Frontiers in Psychology, 

11, 1–8. https://doi.org/10.3389/fpsyg.2020.628003  

Lin, J.-W., & Tsai, C.-W. (2016). The impact of an online project-based learning 

environment with group awareness support on students with different self-regulation 

levels: An extended-period experiment. Computers and Education, 99, 28–38. 

https://doi.org/10.1016/j.compedu.2016.04.005  

Lopes, A. R., & Nihei, O. K. (2021). Depression, anxiety and stress symptoms in Brazilian 

university students during the COVID-19 pandemic: Predictors and association with 

life satisfaction, psychological well-being and coping strategies. PLOS ONE, 16(10), 

1–22. https://doi.org/10.1371/journal.pone.0258493  

Martin, F., Budhrani, K., Kumar, S., & Ritzhaupt, A. (2019). Award-winning faculty online 

teaching practices: Roles and competencies. Online Learning, 23(1), 184–205. 

https://doi.org/10.24059/olj.v23i1.1329  

Maulana, H. A. (2021). The influence of psychological impact of online learning during 

Covid-19 on student’s academic achievement: A case study at vocational higher 

education. Psychocentrum Review, 3(1), 10–21. https://doi.org/10.26539/pcr.31560  

Meo, S. A., Abukhalaf, D. A. A., Alomar, A. A., Sattar, K., & Klonoff, D. C. (2020). Covid-

19 pandemic: Impact of quarantine on medical students’ mental wellbeing and learning 

behaviors. Pakistan Journal of Medical Sciences, 36(COVID19-S4), S43–S48. 

https://doi.org/10.12669/pjms.36.COVID19-S4.2809  

Muslim, M. (2020). Manajemen stress pada masa pandemi Covid-19 [Stress management 

during the Covid-19 pandemic]. ESENSI: Jurnal Manajemen Bisnis, 23(2), 192–201. 

Muttaqin, D., & Ripa, S. (2021). Psychometric properties of the Indonesian version of the 

Depression Anxiety Stress Scale: Factor structure, reliability, gender, and age 

measurement invariance. Psikohumaniora: Jurnal Penelitian Psikologi, 6(1), 61–76. 

https://doi.org/10.21580/pjpp.v6i1.7815  

https://doi.org/10.31234/osf.io/nqesb
https://doi.org/10.4219/jaa-2008-867
https://doi.org/10.3389/fpsyg.2020.628003
https://doi.org/10.1016/j.compedu.2016.04.005
https://doi.org/10.1371/journal.pone.0258493
https://doi.org/10.24059/olj.v23i1.1329
https://doi.org/10.26539/pcr.31560
https://doi.org/10.12669/pjms.36.COVID19-S4.2809
https://doi.org/10.21580/pjpp.v6i1.7815


Humanitas: Indonesian Psychological Journal 51 

 

        Elgeka & Pujibujoyo (Psychological distress: The role of self-regulated learning…)   

Nadhif, A., & Rohmatika, I. (2020). The role of self-regulated learning on students’ English 

achievement. Cendekia: Jurnal Kependidikan Dan Kemasyarakatan, 18(2), 249–266. 

https://doi.org/10.21154/cendekia.v18i2.1799  

Nazarlou, M. M. (2013). Research on negative effect on e-learning. International Journal of 

Mobile Network Communications & Telematics, 3(2), 11–16. 

Panadero, E. (2017). A review of self-regulated learning: Six models and four directions for 

research. Frontiers in Psychology, 8, 1–28. https://doi.org/10.3389/fpsyg.2017.00422  

Qalbu, M. M. (2018). Hubungan antara self regulated lerning dan goal orientation dengan 

stres akademik [The relationship between self-regulated learning and goal orientation 

with academic stress]. Psikoborneo: Jurnal Ilmiah Psikologi, 6(2), 180–187. 

https://doi.org/10.30872/psikoborneo.v6i2.4556  

Rasmitadila, R., Aliyyah, R. R., Rachmadtullah, R., Samsudin, A., Syaodih, E., Nurtanto, 

M., & Tambunan, A. R. S. (2020). The perceptions of primary school teachers of online 

learning during the COVID-19 pandemic period : A Case study in Indonesia. Journal 

of Ethnic and Cultural Studies, 7(2), 90–109. https://doi.org/10.29333/ejecs/388  

Reavley, N., & Jorm, A. F. (2010). Prevention and early intervention to improve mental 

health in higher education students: a review. Early Intervention in Psychiatry, 4(2), 

132–142. https://doi.org/10.1111/j.1751-7893.2010.00167.x  

Romadhona, N., Fitriyana, S., Ibnusantosa, R. G., & Respati, T. (2021). Level of depression, 

anxiety, and stress of college students in Indonesia during the pandemic COVID-19. 

Global Medical and Health Communication (GMHC), 9(3), 226–232. 

https://doi.org/10.29313/gmhc.v9i3.8337  

Sadikin, A., & Hamidah, A. (2020). Pembelajaran daring di tengah wabah Covid-19 [Online 

learning in the midst of the Covid-19 outbreak]. Biodik, 6(2), 109–119. 

https://doi.org/10.22437/bio.v6i2.9759  

Sahu, P. (2020). Closure of universities due to Coronavirus Disease 2019 (COVID-19): 

Impact on education and mental health of students and academic staff. Cureus, 12(4), 

4–9. https://doi.org/10.7759/cureus.7541  

Schunk, D. H., & Greene, J. A. (2018). Handbook of self-regulation of learning and 

performance (2nd ed). Routledge. 

Shostak, K., Hadwin, A., & Sukhawathanakul, P. (2021). The impact of COVID-19 

psychological distress on students’ academic challenges in University. The Arbutus 

Review, 12(1), 57–70. https://doi.org/10.18357/tar121202120194  

Sifat, R. I. (2021). COVID-19 pandemic: Mental stress, depression, anxiety among the 

university students in Bangladesh. International Journal of Social Psychiatry, 67(5), 

609–610. https://doi.org/10.1177/0020764020965995  

Singh, S., Roy, D., Sinha, K., Parveen, S., Sharma, G., & Joshi, G. (2020). Impact of 

COVID-19 and lockdown on mental health of children and adolescents: A narrative 

review with recommendations. Psychiatry Research, 293, 113429. 

https://doi.org/10.1016/j.psychres.2020.113429  

Sulistyorini, W., & Sabarisman, M. (2017). Depresi : suatu tinjauan psikologis [Depression: 

A psychological review]. Sosio Informa, 3(2), 153–164. 

Sutikno. (2016). Kontribusi self regulated learning dalam pembelajaran [The contribution of 

self-regulated learning in learning]. Dewantara, 2(2), 188–203. 

Sutjiato, M., Kandou, G. D., & Tucunan, A. A. T. (2015). Hubungan faktor internal dan 

eksternal dengan tingkat stress pada mahasiswa Fakultas Kedokteran Universitas Sam 

https://doi.org/10.21154/cendekia.v18i2.1799
https://doi.org/10.3389/fpsyg.2017.00422
https://doi.org/10.30872/psikoborneo.v6i2.4556
https://doi.org/10.29333/ejecs/388
https://doi.org/10.1111/j.1751-7893.2010.00167.x
https://doi.org/10.29313/gmhc.v9i3.8337
https://doi.org/10.22437/bio.v6i2.9759
https://doi.org/10.7759/cureus.7541
https://doi.org/10.18357/tar121202120194
https://doi.org/10.1177/0020764020965995
https://doi.org/10.1016/j.psychres.2020.113429


52   

               ISSN 2598-6368 (online) / ISSN 1693-7236 (print) 
  

Elgeka & Pujibudojo (Psychological distress: The role of self-regulated learnung…) 

Ratulangi Manado [Relationship between internal and external factors with stress levels 

in students of the Faculty of Medicine, Sam Ratulangi University, Manado]. Jikmu, 

5(1), 30–42. 

van Harmelen, A.-L., Gibson, J. L., St Clair, M. C., Owens, M., Brodbeck, J., Dunn, V., 

Lewis, G., Croudace, T., Jones, P. B., Kievit, R. A., & Goodyer, I. M. (2016). 

Friendships and family support reduce subsequent depressive symptoms in at-risk 

adolescents. PLOS ONE, 11(5). https://doi.org/10.1371/journal.pone.0153715  

von Keyserlingk, L., Yamaguchi‐Pedroza, K., Arum, R., & Eccles, J. S. (2022). Stress of 

university students before and after campus closure in response to COVID‐19. Journal 

of Community Psychology, 50, 285–301. https://doi.org/10.1002/jcop.22561  

Wahyuni, L. T. (2018). Hubungan stress dengan kualitas tidur mahasiswa profesi 

keperawatan STIKes Ranah Minang Padang tahun 2016 [The relationship between 

stress and the sleep quality of nursing students at STIKes Ranah Minang Padang in 

2016]. Menara Ilmu, XII(3), 72–79. 

Yusuf, N. M., & Yusuf, J. M. W. (2020). Faktor-faktor yang mempengaruhi stres akademik 

[Factors that influence academic stress]. Psyche 165 Journal, 13(2), 235–239. 

Zimmerman, B. J. (2008). Investigating self-regulation and motivation: Historical 

background, methodological developments, and future prospects. American 

Educational Research Journal, 45(1), 166–183. 

https://doi.org/10.3102/0002831207312909  

  

https://doi.org/10.1371/journal.pone.0153715
https://doi.org/10.1002/jcop.22561
https://doi.org/10.3102/0002831207312909


 

Humanitas 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

ISSN 1693 - 7236 
Volume 20 (1) 
 

INDONESIAN 

JOURNAL 
PSYCHOLOGICAL 

Published by : 
Faculty of Psychology Universitas Ahmad Dahlan 

Accredited Sinta 2 

Indexed by DOAJ, Dimensions, Scholar, ICI Copernicus, 
IPI Indonesian Publication Index and Portal Garuda Dikti 

HUMANITAS | Volume 20 (1) | Page 1 - 89 | Yogyakarta, February 2023 



Humanitas ISSN 1693-7236 
Indonesian Psychological Journal Volume 20 Number 1 

 

 
Humanitas is a scientific journal in the disciplines of psychology, as a medium to develop science-based empirical 
research. Humanitas is published twice a year in February and August by the Faculty of Psychology, Universitas Ahmad 
Dahlan. 

 

Peer 

Reviewer 

Prof. Dr. Moh Nubli Abdul Wahab, (Scopus ID: 36761838400) Universiti Malaysia Pahang, Malaysia 

Prof. Dr. Intan Hashimah Mohd Hashim, (Scopus ID:36628235100) Universiti Sains Malaysia, Georgetown, Malaysia 

Prof. Dr. Dian R. Sawitri  (Scopus ID:55646511400) Universitas Diponegoro, Indonesia 

Ass. Prof. Dr. Azam Naghavi, (Scopus ID: 57209218125) University of Isfahan, Iran, Islamic Republic of 

Ass. Prof. Dr. Marinah Awang, (Scopus ID: 37076674500) Universiti Pendidikan Sultan Idris, Malaysia 

Ass. Prof. Dr. Sanjida Khan, (Scopus ID: 57210831657) Jagannath University, Bangladesh 

Ass. Prof. Dr. Farjana Ahmed, Jagannath University, Bangladesh 

Dr Bambang Sumintono, (Scopus ID: 55796748200) University of Malaya, Kuala Lumpur, Malaysia 

Dr Junaidah Yusuf, Fakulti Sains Sosial Dan Kemanusiaan, Universiti Teknologi Malaysia, Malaysia 

Dr. rer. nat. Dian Sari Utami, (Scopus ID:57210142962)  Universitas Islam Indonesia, Indonesia 

Dr. Rahkman Ardi, (Scopus ID: 56743228600) Universitas Airlangga, Indonesia 

Dr. Christiany Suwartono, (Scopus ID:15078359800) Universitas Katolik Indonesia Atma Jaya, Jakarta,, Indonesia 

Dr. Wenty Marina Minza, MA, (Scopus ID: 55210801300) Universitas Gadjah Mada, Indonesia 

Dr. Herdiyan Maulana, Universitas Negeri Jakarta, Indonesia 

Dr. Fatwa Tentama, (SCOPUS ID: 57190063333, WoS ID: AAB-2649-2020) Universitas Ahmad Dahlan, Indonesia 

Dr. Wahyu Rahardjo, Gunadarma University, Depok, Indonesia 

Sonny Andrianto, PhD., (Scopus ID: 35730700300) Universitas Islam Indonesia, Indonesia 

Dr. Asti Meiza, (Scopus ID: 57196118180)Universitas Islam Negeri Sunan Gunung Djati, Bandung,, Indonesia 

Dra. Elli Nur Hayati, M.PH., Ph.D, (Scopus ID: 54399998800) Universitas Ahmad Dahlan, Indonesia 

Dr. Vivi Gusrini Rahmadani (Scopus ID : 57209746849) Universitas Sumatera Utara, Indonesia 

 
Editor in Chief 
Herlina Siwi Widiana, PhD., SCOPUS ID: 57201998236, Universitas Ahmad Dahlan, Indonesia 

 

Managing Editor 

Luqman Tifa Perwira, M. Psi., Psikolog, Sinta ID: 6705139, Universitas Ahmad Dahlan, Indonesia 

 

Associate Editors 

Sherly Saragih Turnip, PhD., Psikolog, SCOPUS ID: 23062103200, Universitas 

Indonesia, Indonesia Naiema Taliep, Ph.D., SCOPUS ID: 55274172400, University of 

South Africa, South Africa 
Leigh Coombes, Ph.D., SCOPUS ID: 6602499976, Massey University, New Zealand 

 

Editorial Board Members 

Prof. Dr. Asoke Kumar Saha, (Scopus ID: 37662140400) Jagannath University, Dhaka, Bangladesh Ass. 
Prof. Dr. Nurul Ain Hidayah Abas, (Scopus  ID: 57188656550) Universiti Pendidikan Sultan Idris, Malaysia 

Nissa Tarnoto, M.Psi., Psikolog, (Scopus ID: 57208568803) Nanjing Normal University, China 
Arini Widyowati, M.Psi, Psikolog, (Scopus ID) : 57998107700 Griffith University, Australia 
Ufi Fatuhrahmah, M.Psi, Psikolog, (Scopus ID 57913176300)  Universitas Ahmad Dahlan, Indonesia 

Difa Ardiyanti, S.Psi., M.Psi., Psikolog, (Sinta ID: 6029582) Universitas Ahmad Dahlan, Indonesia 

Dian Ekawati, M.Psi, Psikolog, (Sinta ID: 6196168) Universitas Ahmad Dahlan, Indonesia 

 
 

Editors and Administration Address 

Faculty of Psychology, Universitas Ahmad Dahlan 

Jalan Kapas 9, Semaki, Yogyakarta 
Call: (0274) 564604 

Email: humanitas@psy.uad.ac.id 

 
Instruction to Authors 
Guidelines for authors can be read at 
http://journal1.uad.ac.id/index.php/Humanitas/AuthorGuidelines 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.scopus.com/authid/detail.uri?authorId=36761838400
https://www.scopus.com/authid/detail.uri?authorId=36628235100
https://www.scopus.com/authid/detail.uri?authorId=55646511400
https://www.scopus.com/authid/detail.uri?authorId=57209218125
https://www.scopus.com/authid/detail.uri?authorId=37076674500
https://www.scopus.com/authid/detail.uri?authorId=57210831657
https://www.scopus.com/authid/detail.uri?authorId=55796748200
https://www.scopus.com/authid/detail.uri?authorId=57210142962
https://www.scopus.com/authid/detail.uri?authorId=56743228600
https://www.scopus.com/authid/detail.uri?authorId=15078359800
https://www.scopus.com/authid/detail.uri?authorId=55210801300
https://www.scopus.com/authid/detail.uri?authorId=57190063333
https://www.scopus.com/authid/detail.uri?authorId=35730700300
https://www.scopus.com/authid/detail.uri?authorId=57196118180
https://www.scopus.com/authid/detail.uri?authorId=54399998800
https://www.scopus.com/authid/detail.uri?authorId=57209746849
https://www.scopus.com/authid/detail.uri?authorId=37662140400
mailto:humanitas@psy.uad.ac.id
http://journal1.uad.ac.id/index.php/Humanitas/AuthorGuidelines


 
 

 

Table of Content 

 
 

 

Trust and communication as predictors of marital intimacy among 

individuals in dual-earner marriages 

Reynalda Fildzah Dessyrianti, Jenny Lukito Setiawan 

 

 

Resipatisme: A psychoeducation to reduce the tendency of klithih 

behavior in adolescents 

Detty Putri Pratiwi Oktavia, Nur Azmi Zulhida, Laila Rachim, Ahmad Affan, 

Wulan Suci Fitrianingsih, Sri Kushartati 

 

 

The role of emotion regulation and empathy in students displaying 

cyberbullying 

Mujidin Mujidin, Sartini Nuryoto, Husnul Khotimah Rustam, Alifiana 

Hildaratri, Daniel Ugih Echoh 

 

 

The get personal application to improve personal safety skills in children 

Yun Nina Ekawati, Verdiantika Annisa, Nofrans Eka Saputra 

 

 

Psychological distress: The role of self-regulated learning in online 

learning during the COVID-19 pandemic 

Honey Wahyuni Sugiharto Elgeka, Jatie K. Pujibudojo 

 

 

Adolescents’ mental health during the COVID-19 pandemic: Do 

loneliness, family, and online friends matter? 

Ni Komang Yastri Anasuyari, Melly Latifah, Lilik Noor Yuliati Agubosi Lydia  

 

 

Depression, anxiety, stress, and post-traumatic stress disorder among 

Iranian nursing caring for COVID-19 patients 

Bamdad Mirab Zadeh Ardekani, Fatemeh Ghassem Boroujerdi, Shirin Esmaili 

Dolabinjad, Mitra Safa, Farzaneh Haji Zadeh 

 

 

Job crafting and innovative behavior among hospitality workers: The 

moderation effect of work engagement 

Gursweet Kaur, Vivi Gusrini Rahmadani 

 
   1-10 
 

 
 
 
 

 
  11-20 
 

 
 
 

 
 

  21-28 
 

 
 
 

 
 

 

  28-39 
 

 
 
 
 

  40-52 
 

 
 
 
 

  53-68 
 

 
 
 
 

  69-79 
 

 

 

 

 
 80-89 



 

 

AUTHOR GUIDELINES 

 
 
HUMANITAS: Indonesian Psychological Journal accepts articles written by the author(s) 

worldwide. 

 

 

Please read the guidelines carefully. The only manuscript that follows the guidelines will be 

processed for review. 

 
1. Humanitas only accept original article (research-based article) 

2. The submission represents that the manuscript has not been published previously and is not 

currently under consideration for publication elsewhere. 

3. Manuscripts should be written in English. 

4. Manuscripts should be submitted as a Microsoft Word, single-spaced in 12 points, Times New 

Roman font, with at least 3cm margins on all sides and the right-hand margin justified. 

5. The length of a manuscript is between 4000 to 5000 words (not including Tables, Figures, and 

References), approximately 15 to 20 pages. 

6. Manuscripts must be free of plagiarism. Only manuscripts that have less than 25% in common 

will be processed. 

7. Use of tools such as Mendeley or EndNote for reference management and formatting and 

choose APA Style 

8. The paper must conform to the standard HUMANITAS paper. 

9. You need to log in to submit your article, which requires you to be registered. 

10. An abstract is required for paper submission. 

11. You can upload a revised version if requested by Editor 

12. Don't hesitate to get in touch with humanitas@psy.uad.ac.id if you get any problems. 

 
Submit your manuscripts through our online system. If you have any problems with your paper's 

submission process, please contact us at email: humanitas@psy.uad.ac.id. 

 

Download new HUMANITAS Journal Template 

here https://drive.google.com/file/d/1XEMhJBPO1HMOymZIjY9SrIKPhaiuqLxY/view

mailto:humanitas@psy.uad.ac.id
mailto:humanitas@psy.uad.ac.id
https://drive.google.com/file/d/1XEMhJBPO1HMOymZIjY9SrIKPhaiuqLxY/view


 

Download submission guideline for authors here 

http://journal1.uad.ac.id/index.php/Humanitas/AuthorGuidelines 

 

 

 

Submission 

Please submit your manuscript through 

http://journal1.uad.ac.id/index.php/Humanitas/about/submissions. 

You need to register before submission. 

 
Manuscript style 

A manuscript consists of: 

1. Title page, including: 

a. Title: Title should be 14 words maximum, with capital font only in the first font of the 

first word. 

b. Author(s)' name: Fullname without any degree of the first author, followed by the 

second author, third author, and so on. Please make sure that all authors agree with the 

authorship order before submission. 

c. Institution: The name of the author(s)' institution, followed by the country. 

d. Email address: Email address of corresponding author 

e. Abstract: One paragraph with a maximum of 200 words, including problem, the 

purpose of the study, method, results, and implication of the results. 

f. Keywords: write three to five keywords relevant to the manuscript. 

2. Main manuscript, including: 

a. Introduction: Please describe the study's importance, what has been known about the 

study's theme, what is the gap of knowledge, what does the study adds to the current 

knowledge, and state the objective of the study. 

b. Method: Please describe the research setting, study design, procedure, ethics, and data 

analysis. 

c. Results: Please describe the results systematically. Use appropriate Tables and Figures 

to present the results. 

http://journal1.uad.ac.id/index.php/Humanitas/AuthorGuidelines
http://journal1.uad.ac.id/index.php/Humanitas/about/submissions


 

d. Discussion: Please describe the study's major finding, then compare it with other 

previous studies, followed by the implications of the results theoretically and 

practically. Discuss the study limitations and further recommendations. 

e. Conclusion: Please describe the discussion's essence and not repeat the results section 

in the conclusion section. 

f. References: Please follow APA format and use reference tools such as Mendeley or 

EndNote. 

3. Appendix: Tables or figures that are not too significant may be put in the appendix 

4. Table: Maximum five Tables. Please follow APA format. 

5. Figure: Maximum five Figures. Please follow APA format. 

 

 
Revised version 

You may be asked to revise your manuscript and resubmit it during the review process. Please 

use the same submission for one manuscript. Do not create more than one submission for one 

manuscript. 

 
Please contact humanitas@psy.uad.ac.id if you get any problems. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HUMANITAS 

Faculty of Psychology 
Universitas Ahmad Dahlan 

Jl. Kapas No. 9 Yogyakarta 55166 
Telp. (0274) 563515 Fax. (0274) 564604 

 
ISSN 1693-7236 

 
 

 
9 7 7 1 6 9 3 7 2 3 0 0 2 

ISSN
 169

3
 - 7236 | V

o
lu

m
e 20 (1) 

IN
D

O
N

ESIA
N

 P
SYC

H
O

LO
G

IC
A

L JO
U

R
N

A
L 

H
u

m
an

itas 






	Humanitas 20_1.pdf
	Editor in Chief
	Managing Editor
	Associate Editors
	Editorial Board Members

	Humanitas Cover Belakang.pdf
	Please read the guidelines carefully. The only manuscript that follows the guidelines will be processed for review.
	Submission
	Manuscript style
	Revised version


